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Educational development plan for undergraduate and master’s 
programmes at LTH for 2008-2011  
 
This educational development plan for LTH is connected to the “Strategic plan for Lund University 
2007-2011” (Reg. No A9 4470/2006), the “Strategic Plan for Lund University’s Faculty of Engineering 
(LTH)” (Reg. No LTH 2007/549) and the “Plan for the internationalisation of first and second cycle 
education for 2008-2010” (Reg. No LTH 2007/861).  
 
In general, the plan constitutes a continuation of LTH’s long term educational development work. The 
plan comprises two parts, of which the first describes LTH’s existing framework for educational 
development. The second part takes up a number of concrete issues which are to be prioritised during 
2008-2011. 
 
 
1. LTH’s framework for educational development 
 
1.1 Vision 
LTH is to be referred to with respect for its long-range and systematic work in developing its education, in 
support of the learning process and personal development of its students, on the level of both courses and 
programmes. The LTH example should be present in every major discussion on educational development 
within engineering in higher education. This leads to better recruitment of students and lecturers and 
ultimately to more competitive research within LTH’s core fields. 
 
1.2 Underlying concept 
LTH’s underlying concept of educational development is that an intensified and informed educational 
discussion among lecturers, both within and between departments and programmes, is what leads to the 
development of education and the students’ learning process. The students are included as a natural part 
of these discussions. Consequently, both lecturers and students contribute to the progress achieved. 
 
1.3 Basic strategy 
LTH’s basic strategy for achieving educational development can be summarised in the following points: 

• It is above all the lecturers that can improve education – they are the ones who encounter the 
students. The lecturers must be given the conditions and support needed for this work.  

• Teaching and learning must be handled professionally and with a research oriented approach. 
Equality and gender awareness are important starting points in the professional teaching role.  

• Teaching and its effectiveness are not to be considered a private matter for the individual lecturer 
but must be peer-reviewed in the same way as research. 

• In order to create an informed educational debate, there must be an underlying educational 
paradigm. 

 
1.4 LTH’s policy decision 
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LTH’s educational development work is steered by a policy that can be summarised in two points: 
• LTH’s educational paradigm is that education is to be based on a learning perspective (as opposed 

to a teaching perspective). 
• Education is to be conducted with a research oriented approach. The international term for this is 

Scholarship of Teaching and Learning (SoTL). 
 
This policy means that all development efforts are to be characterised by the learning perspective that has 
become LTH’s distinguishing feature; tuition is to be reinforced by a continued investment in educational 
development, cooperation in teaching teams, information skills, different forms of tuition and 
examination methods as well as qualitative assessment of activities. It is important that we adopt a holistic 
view of our programmes so that progression and engineering skills prepare our students for professional 
life. At the same time, this does not mean that any particular educational form is automatically better than 
another but rather that there are better and worse ways of implementing them. Instead, LTH is on the 
side of educational variation which makes greater demands on individual lecturers than educational 
uniformity. The individual lecturer must consciously take sides and argue in favour of his or her chosen 
form of tuition. This awareness and requirement for arguments is a condition for the continued 
development which is necessary to achieve good tuition. 
 
1.5 Genombrottet (“Breakthrough”) – LTH’s educational support and development unit 
LTH has collected the common educational support functions for lecturers, departments and programmes 
in Genombrottet (LTH’s educational support and development unit) which has the following five-fold 
task (SLTH 26 May 2005, Section 34: 

1. Training in teaching and learning in higher education:  
Genombrottet is responsible for LTH’s qualifying training in teaching and learning in higher 
education. Besides the general overview courses in teaching and learning in higher education, 
more practical courses are also offered along with individual specialisation courses aiming to 
satisfy the diversity of interests among LTH’s lecturers. The range of courses is not just to enable 
LTH’s lecturers to achieve the SUHF goals of 10 weeks’ qualifying training but also to offer 
further continuing professional development for LTH’s lecturers.  

2. Educational consultancy support: 
Genombrottet offers educational consultancy support for all levels at LTH – to individual 
lecturers, entire teaching teams, programme management, boards, LTH’s management, TLTH, 
and more. This is a free utility within LTH.  

3. Evaluation work: 
Genombrottet carries out or helps to plan complementary evaluations beyond LTH’s faculty-wide 
evaluation system, such as evaluations with focus groups. 

4. Research in educational practice, knowledge dissemination and meeting places in teaching and 
learning in higher education:  
On the one hand, Genombrottet has its own research superstructure within its area of activity 
and, on the other, it supports and encourages the LTH lecturers that are researching their own 
and their colleagues’ teaching from a development-oriented point of view.  
Genombrottet organises both small-scale seminars and LTH’s inspirational conference as well as 
producing the Learning in LTH newsletter. The courses in teaching and learning in higher 
education in themselves constitute an important meeting place for LTH’s lecturers in which 
experiences can be exchanged while LTH’s basic educational standpoint can be explained and 
developed further. 

5. Assessment of educational qualifications (educational academy; assessment of educational 
expertise): 
Assessment of educational qualifications takes place systematically within LTH’s educational 
academy to which lecturers may be admitted after an assessment process. Genombrottet 
administrates the application process to the academy for LTH’s Excellent Teaching Practitioner 
(ETP) board. Genombrottet also contributes with educational skills assessment in various forms. 
A crucial criterion for assessment is the lecturer’s capacity to reflect critically and knowledgeably 
on his or her own educational practice, as well as the ability to apply these insights into his or her 
teaching. 
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2. Concrete points to be prioritised during 2008-2011 
 
2.1 The first year 
LTH’s goal is for at least 75 per cent of the admitted students on each programme to achieve more than 
40 higher education credits in their first year. This requires both structural measures in the programme 
syllabi and systematic work on teaching by the departments to counteract non-completion of studies 
during the first year. Goal oriented work on introduction to studies in cooperation with the students is 
important as well as ensuring that course content matches prior knowledge. The introduction is to support 
LTH’s efforts to broaden recruitment. In addition, a well-developed educational method with forms of 
tuition activating the students must be in place in order to achieve increased student completion while 
maintaining quality.  
 
2.2 Further development of the quality assessment system  
LTH has a well thought out evaluation policy linked to the conditions for students’ learning but certain 
parts of its implementation are not fully functional. The quality assurance function of the reporting part 
for programme management/programme boards is working well but can be further improved for example 
through the systematic condensation of information from the course level to the programme and 
programme board level in the various annual reports. Yet the most important point to improve is the 
implementation and follow up of the operational part of the evaluation policy which is the responsibility 
of the departments (“Policy for the evaluation of undergraduate programmes”, Reg. No LTH G219 
1478/03).  
 
2.3 Continuing professional development of lecturers 
LTH is to continue its investment in the continuing professional educational development of lecturers. 
This requires both the departments to get an overview of their lecturers’ teaching skills and that they 
encourage educational and didactic continuing professional development in their lecturers. The 
departments’ average assignment of 1.5 weeks/full time lecturer equivalent per year for further educational 
development for the period 2006-2008 (SLTH 26 May 2005) remains a good benchmark for the period 
2008-2011 as well. 
 
2.4 Management and assessment of educational qualifications 
LTH is to continue to be a national leader with regard to the management and assessment of educational 
qualifications, i.e. the academic appointments boards are to continue their systematic work on these issues.  
 
2.5 Management of educational work 
It is the lecturers above all who can improve tuition at LTH. It is therefore important for management on 
all levels to create the conditions for the development of lecturing staff. At the department level, this 
means among other things to encourage and promote the educational debate between lecturers in different 
ways, both within and between departments, but also with other higher education institutions. At the 
programme management and programme board levels, space must be made for offering and rewarding 
courses with different educational approaches.  
 
2.6 Mapping of all programmes in their entirety 
An experimental project will be launched to investigate what students learn and how they develop during 
their time at LTH. This project aims to explore students’ abilities as they are after five years at LTH. In 
addition, forms of holistic evaluation will be discussed. 
 


